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ABSTRACT ARTICLE HISTORY
What role do emotions play in recruitment strategies employed by Received 21 March 2019
armed groups? | argue that armed groups use “emotion work” - the Accepted 27 March 2019
effort to evoke or shape emotions - to recruit new fighters, trying to

appeal not only to peoples self-interest or reason but to their values

and normative judgements. | use data from 30 interviews with for-

mer members of the LTTE to show that emotions were a central

element of their recruitment strategy. To analyze the role of emo-

tions in recruitment, | build on social movement theory and the soci-

ology of emotions and propose an analytical framework linking

different types of collective action frames with different emotions

they provoke and the mechanisms through which they facilitate

recruitment.

While emotions have been rediscovered as relevant to understand social movements
and dynamics of mass protest, works examining the role of emotions in shaping mobil-
ization during armed conflicts are still rare. We know little about how different emo-
tions influence an individuals decision to join armed groups, to continue fighting or to
leave violence behind.! This study addresses this gap in the literature by focusing on the
role emotions play in recruitment strategies employed by armed groups. It argues that
armed groups use “emotion work” — the effort to evoke or shape emotions® — as a part
of their strategy to convince individuals to take up arms, trying to appeal not only to
peoples self-interest or reason but to their values and normative judgements.

The article proposes an analytical framework to examine the use of emotions in
recruitment processes by linking different types of collective action frames with different
emotions they provoke and the mechanisms through which they facilitate recruitment.
More precisely, it suggests that armed groups use different types of frames to evoke spe-
cific emotions which have been identified as relevant to shape individual perceptions of
conflicts and motivation to participate. By provoking specific emotional responses,
armed groups thus intend to activate social mechanisms, such as polarization among
groups, which then facilitate participation. This framework is drawn inductively from
an analysis of the role emotions played in the recruitment strategies employed by the
Liberation Tigers of Tamil Eelam (LTTE). Once confronted with falling numbers of
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youngsters who volunteered to join, the LTTE stepped up an extensive recruitment
campaign targeting young Tamils living in the territory they controlled.” Emotions were
a central element of this recruitment strategy. The LTTE used speeches, street perform-
ances, movies and poetry to deliberately provoke emotions to make youngsters more
willing to join.

By examining the role of emotions in recruitment processes into armed groups, this
article makes contributions to different strands of literature. First, it extends the emerg-
ing literature on recruitment strategies employed by armed groups and the way these
strategies might influence individuals motivation to engage in militancy.” In doing so, it
helps to clarify how different types of recruitment strategies work. Case studies on
mobilization into militancy, for example, point to the relevance of indoctrination and
political education to understand peoples’ decision to take up arms;’ it, however,
remains often unclear how these strategies translate into action. Including emotions
could clarify how education and indoctrination work to “change peoples mind”.°

Moreover, by exploring the interactions between framing and emotions, this article
builds on the emerging literature in civil war studies that uses framing processes to ana-
lyze mobilization during war.” By linking specific frames with specific types of emotions
and mechanisms, it helps to clarify how frames translate into action, thus facilitate par-
ticipation in armed conflicts. For example, polarization between social groups is a cen-
tral component of most armed conflicts; focusing on how fear, threat and/or
resentment activate mechanisms such as boundary activation, out-group negativity and
in-group solidarity helps to clarify how polarization between different groups emerges
and deepens.®

Thereby, the article might also contribute to the literature on emotions in social
movements that has paid little attention to the link between frames and emotions, e.g.
how frames create emotions and how emotions make frames resonate with
an audience.’

Finally, the article addresses an empirical gap in the literature on mobilization into
armed activism during the Sri Lankan civil war. Existing research has singled out many
factors as relevant to explain why individuals decided to join armed groups, such as
repression, collective identity, selective incentives, social and territorial entrapment and
coercion.'® There is, however, very limited research on the role of emotions in mobiliza-
tion dynamics during the Sri Lankan war.

The empirical part of this article is mainly based on interview data collected in 2018
and 2019 in North-Eastern Sri Lanka, in the UK and Switzerland. In total, I conducted
30 in-depth interviews with former members of the LTTE, focusing on their pathways
to militancy and their experience as members of the LTTE. The interviews lasted on
average 90 minutes and were conducted either in English or with the assistance of a
translator in Tamil. I conducted the interviews in the form of life histories in order to
avoid “pushing” interviewees towards specific explanations but rather give them the
opportunity to develop their own narratives and to focus on the events and motivations
that they themselves consider as most relevant for their participation in militant activ-
ism. At the same time, life histories necessarily depend on interviewees recollection of
past experiences and thus tend to be selective and might provide the opportunity for
retrospective self-justification. In order to address this concern, I conducted 15
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additional interviews with civilians who had been living in the war zones as well as 15
expert interviews with journalists, religious leaders, social workers and local researchers
who have been living in Sri Lanka during the conflict in order to triangulate data from
the life histories as well as to gain additional information about recruitment practices.

Recruitment, Emotions and Armed Conflict

Recruitment into armed groups can be understood as the process through which indi-
viduals leave their civilian life behind and become members of an organization involved
in violent activism. Recruitment thus always involves two sorts of agents: the individual
who joins the group and the armed group that accepts him or her as a member.'' The
literature, however, rarely conceptualizes recruitment as a two-sided process and there-
fore focuses almost exclusively on the individual and their motivation to join. The other
facet of recruitment - the agency of armed groups and the way this agency can influ-
ence an individuals motivation to mobilize - is often neglected. In order to fully capture
mobilization into armed activism it is, however, equally relevant to focus on recruitment
strategies armed groups employ and how these strategies influence individual mobiliza-
tion trajectories.12

The literature dealing with participation in armed groups departs from a collective
action problem. Since risk of participation is high and the success of a rebellion
unlikely, incentives to participate in militant activism are minimal. The solution for
armed groups then is to distribute selective incentives in order to motivate individuals
to join. In particular, the literature focuses on material benefits (salaries/natural resour-
ces/protection) or social incentives (status rewards/sense of collective belonging/pleasure
of agency) armed groups can use to facilitate recruitment.'> Few studies, however,
explore the role emotions might play in motivating individuals to join. Elizabeth Wood
identifies moral and emotional benefits as the factors most relevant to understand why
many campesinos decided to take up arms despite high risks. Similarly, Costelli and
Ruggeri find that indignation played a crucial role in deepening polarization between
social groups and thereby to explain the outbreak of the Italian civil war.'"* Moreover,
in the literature on civil wars, fear is implicitly present in several studies applying the
security dilemma to understand the onset of armed conflicts. In these theories, fear
between social groups — either as a consequence of archaic situations, such as state col-
lapse, and/or purposefully instigated by political elites — is considered as a necessary
precondition of armed conflict. Out of fear, both sides have strong incentives to take
preemptive military action to eliminate the threat.'” Finally, Roger Petersen (2002)
develops a theory of ethnic conflict which is primarily based on emotions. In his
approach, structural changes activate fear, hatred, resentment, and rage which then trig-
ger violence against specific ethnic groups. Moreover, in a more recent work, he
explores how political entrepreneurs use emotions strategically to influence western
intervention in the Balkans (2011).'

The role of emotions in shaping mobilization is thus still an under-studied aspect in
the literature on political violence and civil wars. This is surprising as research on social
movements and mass protests, in the last twenty years, has rediscovered emotions as
relevant to understand different aspects of mobilization."” This emotional turn in the
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social movement literature points to the relevance of emotions to explain the emer-
gence, persistence and the decline of social movements and other forms of contentious
politics.'® Specifically relevant for this paper are studies exploring the strategic use of
emotions by activists to achieve different objectives. For example, one way in which
protesters can create emotions is through generating “moral shocks” as a reaction to
perceived grievances.'” Moreover, Juris shows that emotions are strategically deployed
by protest organizers to build affective attachment to the cause among activists and cre-
ate specific moods in order to strengthen commitment among participants.”’ Gould
(2009) explores how movement activists use different emotions at different stages of the
conflict as they have different impacts on mobilization and are thus relevant in different
phases.”’ Finally, Cadena-Roa (2002) finds that the publics emotional response to the
use of strategic dramaturgy was a crucial element in mobilizing and sustaining support
for Superbarrio, a justice movement in Mexico City.”> Research focusing on emotions
during war can thus benefit from existing approaches and findings on the role of emo-
tions in mobilization processes in the literature on social movements and conten-
tious politics.

Analyzing the Strategic Use of Emotions in Recruitment - An
Analytical Framework

This section proposes an analytical framework to analyze the use of emotions in recruit-
ment strategies employed by armed group. It argues that armed groups use collective
action frames in order to provoke different types of emotions which then foster mobil-
ization. To derive the proposed framework, I went back and forth between the interview
transcripts, the existing literature on emotions and the literature on social movements
in order to inductively ‘code’ the transcripts and to understand how specific types of
frames are connected to specific emotions and mechanisms facilitating recruitment.>
The framework presented in the following thus focuses on the frames, emotions and
mechanisms that emerged from my empirical data as the most relevant ones to explain
recruitment dynamics. This doesn’t mean that the identified combinations are the only
ones that shape recruitment; they are, however, general enough to be of relevance in
many conflicts.

According to frame theory we can broadly distinguish between two key tasks of fram-
ing: consensus mobilization and action mobilization. Frames aimed at consensus mobil-
ization — which I call interpretative frames** - commonly identify a problem a group is
facing, blame a perpetrator responsible for it and propose a way to resolve the problem.
Motivational frames, by contrast, aim at fostering action and urge people to join a
movement in order to affect change.”> This distinction is relevant as it indicates that
acceptance of a certain interpretative frame does not necessarily translate into active
engagement, a particularly relevant distinction for armed groups interested in recruiting
fighters rather than mobilizing support among the broader population. Especially with
regard to armed conflicts, there is a difference between adopting grievances and actively
fighting in the name of theses grievances.*®

Building on these findings, it is argued that armed groups use interpretative and
motivational frames to provoke specific emotions which then reinforce the cognitive
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message transported by frames and push people towards concrete action. For the pur-
pose of this paper, emotions are understood as “a socially prescribed set of responses to
be followed by a person in a given situation”.”” Scholars have identified several ways
through which emotions influence peoplés beliefs and behavior. For the following argu-
ment, however, two effects of emotions are particularly relevant. First, emotions influ-
ence how people define their interests. While individuals generally have several
preferences such as security, wealth and justice, emotions can direct attention to one
desire that is then considered as most valuable at this specific juncture. Under the influ-
ence of indignation, for example, someone might value justice overall and disregard any
trade-offs with wealth or security.”® And second, emotions are powerful motivators of
action. The more intense the emotions, the more likely they are to make a direct impact
on behavior.”” Anger, for example, tends to decrease the sense of risks and might
motivate people to join armed groups despite the dangers involved.”® Emotions thus
generally orient beliefs and behavior. However, not all emotions are equally apt to
encourage participation.”’ Whereas emotions like hope, anger or outrage are embolden-
ing and tend to encourage mobilization, others such as fear or depression have opposite
effects.®? As the objective of this article is to explain recruitment, the framework focuses
on emboldening emotions which tend to encourage rather than inhibit action.

While intertwined in practice, I analytically distinguish between two different ways
armed groups provoke emotions through framing in order to facilitate recruitment.
They can first use interpretative frames to provoke resentment. Often armed groups
spread narratives about how the group they claim to represent is dominated by another
group and thereby focus attention to the subordinate and unjust position of “their
community”. As Petersen notes, resentment arises from the perception that ones own
group is politically dominated by another group. The everyday experience of being in a
subordinate position, of being “underneath”, makes people aware of who is superior
and who is oppressed. It focuses attention to the unjust position of onés own group.’
If widespread enough, resentment thus tends to activate polarization — a mechanism
which has been identified as crucial for mobilization into militancy.”* More precisely,
resentment triggers different dynamics that are commonly at work in group polariza-
tion. First, when resentment grows, group identities that distinguish the in-group from
the out-group become more relevant. Moreover, resentment increases the need for in-
group-solidarity, it thus strengthens the identification of individuals with their com-
munities. Finally, resentment often leads to out-group negativity, thus tends to encour-
age beliefs that denigrate the out-group. By provoking resentment through
interpretative frames armed groups might thus deepen polarization and convince people
that violence is a necessary mean to change existing power relations.>

However, polarization rarely motivates people to take action and engage in violence.
When experiencing resentment, individuals detach from the status quo and realize that
the actual situation is unjust; support for a cause, however, does not necessarily imply
active engagement. Armed groups therefore use motivational frames, such as stories
about atrocities committed against onés own group, to provoke anger and shame which
combined with resentment are meant to push people into concrete action. In contrast
to resentment, anger is based on the cognition that an individual or a group has com-
mitted some perceived wrong against oneself. Hence, anger is an emotion about the self
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(or about close relatives), where a person has suffered a wrongdoing and therefore
reacts emotionally against the perpetrator. The (perceived) suffering of a wrongdoing
heightens the desire for punishment.”® Anger thus urges people to fight and turns them
into “intuitive prosecutors”.37 Moreover, anger lowers someones estimation of risk and
might therefore make people take up arms despite high risk.”® Similarly, shame is an
emotion about ones own identity or action. When feeling shame, attention is focused
on the unworthiness of ones action or identity. Shame makes a single unworthy action
or characteristic to be the whole of a persons identity.”” By provoking shame, armed
groups thus try to shift the focus to dishonor and to make people believe that refusing
to fight is dishonorable and makes them complicit in the continuous suffering of their
communities.*’

When evoking anger and shame, armed groups thus activate personalization - a
mechanism that makes an action more relevant for a particular individual. People do
not only agree that a situation is unjust, they feel personally affected by the injustice.
Or they believe that, if they dont act, this would be dishonorable and make them partly
responsible for the continuous suffering of their families and communities. More pre-
cisely, personalization may trigger action in several ways. First, when experiencing anger
or shame, the goals and ideas, such as fighting back to take revenge, propagated by
armed groups become much more essential to targets of mobilization.*' Secondly, by
provoking anger and shame armed groups personalize grievances; people feel affected
personally and the idea of taking action against injustices becomes less abstract and dis-
tant but relevant to their everyday life. They experience the injustice themselves and
through this personal affection feel the need to take action against it. And finally, as
emotions like anger and shame are often generated when norms or moral principles are
violated, the experience of these emotions might clarify or even activate these values
and thereby increase peoples readiness to take action against violations of values central
to them.*

In addition to resentment, anger and shame, hope and pride do not directly contrib-
ute to mobilization but they can reinforce existing action tendencies. As Jasper stresses,
the combination of positive and negative emotions, such as pride and shame or hope
and anxiety, — what he calls moral batteries*’ — are particularly effective in energizing
action.** Hope anticipates future improvement of ones status and/or situation and, simi-
larly to pride, increases self-confidence and ones sense of self-worth even in “situations
where we understand our own agency to be limited”.*> Armed groups might thus create
hope and pride to reinforce the action tendency of anger and shame and motivate indi-
viduals to take up arms despite high risk and low prospects of success.*® Figure 1 sum-
marizes the framework, linking different frames with different emotions and the
respective mechanisms facilitating mobilization.

Analyzing the LTTEs Use of Emotions in Recruitment Strategies

The recruitment strategies employed by the LTTE during the Sri Lankan civil war serve
to illustrate the use of emotions in recruitment campaigns employed by armed groups.
In the following three subsections, some necessary information on the LTTEs struggle
for a separate state and on recruitment dynamics are provided, then LTTEs recruitment
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Figure 1. Strategic Use of Emotions in Recruitment Campaigns.

strategies are analyzed according to the two uses of emotions proposed in the analytical
framework. First, the focus will be on how the LTTE used interpretative frames to cre-
ate resentment and thereby deepened polarization between communities. Then, the
motivational frames and how these frames aimed at generating anger and shame to
push people towards militancy are analyzed.

The Historical Context: The LTTEs Struggle for Tamil Eelam

The political conflict between the two main ethnic groups in Sri Lanka, the mainly
Buddhist Sinhalese (74%) in the South of the country and the largest minority group,
the primarily Hindu Tamils (18%) in the North, dates back to the time of Sri Lankas
independence from British colonial rule.”” Parts of the Sinhalese elite suspected the
Tamil minority to have benefited disproportionally during the colonial period, mainly
as a result from the usual British divide and rule strategy. As the preferred minority,
they had privileged access to English education programs provided by missionaries.
This made them better prepared for jobs in the colonial civil service as well as other
highly paid position in the medical, legal and banking sector.*® In order to rectify these
imbalances, Sinhalese political leaders adopted a series of policies and constitutional
changes which increasingly reduced Tamil peoples access to education, land and
employment. Especially reforms in the educational system, which reduced the number
of Tamil youths admitted to university, were judged as evidence of the general
Sinhalisation of the country and led to the creation of small Tamil militant groups in
the 1970s. One of them was the LTTE which was founded in 1972 by Vellupillai
Prabhakaran.?’ It was, however, in the 1980s only, after massive anti-Tamil riots in July
1983°°, that recruitment to and support for militant activism exploded and small scale
militancy turned into a large-scale armed conflict. In this first phase, militancy, as
Thiranagama points out, was popular.”’ Young people voluntarily left their everyday
lives behind to join militant groups. There was therefore no active LTTE recruitment;
rather the LTTE was very selective in its recruitment policy and accepted only the most
committed individuals.”® It was only form the early 1990s, after the LTTE had turned
against rival militant groups and killed hundreds of cadres and thereby established itself
as the only representative of the Tamil speaking people, that it started to actively recruit
fighters.”® The following analysis thus focuses on this second period of recruitment
when the LTTE had established control over areas claimed as the Tamil homeland
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mainly in the Jaffna district and the Vanni and had turned itself into a quasi-state with
its own administrative structures.”*

After a number of failed peace negotiations, in 2001 the LTTE and the government
signed a ceasefire agreement brokered by the Norwegian government. In the agreement
the parties agreed to abstain from any ‘offensive military operations’. Moreover, the
armed forces were separated and buffer zones installed between government-controlled
and rebel-held areas. Other Tamil paramilitary groups that had been working together
with the Sri Lankan government, were to disarm.” Despite the strong emphasis put on
creating the conditions conducive for peace negotiations in the peace agreement, the
ceasefire period was marked by mutual violations. Moreover, in 2004 the LTTE Eastern
commander Karuna split with the LTTE and formed an alliance with the government.>
As a result of this shifting power balance, the government in 2007, was able to regain
military control over the East and, shortly after that, formally abrogated the ceasefire
agreement to pursue a military solution leading to the military defeat of the LTTE in
May 2009.”

Mobilizing Support for the Armed Struggle - Resentment and Polarization

Coming of age in the 90s in LTTE controlled territory meant that young Tamils were
continuously exposed to LTTE propaganda campaigns. They attended public meetings
and street performances regularly organized by the LTTE and participated in LTTE
affiliated students’ organizations and recruitment sessions in school. During these
events, the LTTE would spread its interpretative frames to depict the war as a conflict
between “the violent oppressor”, the Sinhalese majority government, against “the
oppressed”, the Tamil community. Moreover, the threat posed by state repression would
be presented as gradually intensifying over time, thus leaving Tamils “with no alterna-
tive other than to confront the state violence with violence”. Finally, the LTTE pre-
sented itself as the national liberation organization that “is fighting for the liberation of
our people against racist tyranny, against military occupation, against state terror.”®
Moreover, violent resistance is presented as the only way to fight back and change exist-
ing power relations. By spreading this narrative, the LTTE provoked and reinforced
resentment among Tamils. When talking about how they felt when attending these dif-
ferent propaganda events, many respondents described how they started “to boil inside”
when they learned about the “discrimination against Tamils” and how they had this
»urgent feeling “to ,,break the oppression of the Sinhala government and getting the
rights for Tamil people®:

They explained, why we need to fight for Tamil Eelam. It was a political explanation, the
changes in the university recruitment and the quota system and the Tamil students that
they are ignored and the loss of work opportunities and the land grabbing all those things
they explained. That is why, we felt that we are not free that we are the minority and that
we are not free and that they are dominating us and not giving the equal rights to us.”

Apart from spreading their narrative through public gatherings, the LTTE used other
techniques for propaganda purposes, such as street performances. They had been organ-
ized regularly to inform people on the conflict and create emotional responses.”” When
asked to describe what the street dramas were about, one of my respondents explains:
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“They were telling the history of how we were oppressed, the Tamil community, how
they [the Sinhalese] destroyed our culture and tradition, how our people are getting
suppressed day by day.”®" The popularity of street dramas and the emotional response
they elicit from the public partly comes from the cultural resonance of street perform-
ances which are deeply embedded in Tamil culture.®” Moreover, during the performan-
ces, people were encouraged to express their indignation about the discrimination done
to them. This expression would then often evoke emotional responses from the broader
audience. Harrison, who observed one of the street performances, reports how, after the
performance, “people who have lost their land are encouraged to express their anger
and one woman breaks down in tears saying she wants to go back to her home to die
but it is in a military high security zone.”®> Additionally, street plays stressed the moral
responsibility of all Tamils to contribute to the fight. The following scene of a street
drama illustrates this well:

It was a very emotional drama about the struggle. [...] The story of the drama was
that of a family—a father, mother, and two children. One child gets shot and killed by
the SLA. The remaining child—in the drama, he was of school age, still a child—then
decides to join the movement. In the drama, the mother resists and begs her remaining
child not to join the movement, saying she only has one child left. The mother is
hysterical. Then the father speaks. He is calm and rational, although also very sad. He
talks to the mother, saying that the correct thing for them to do is to give their
remaining child to the LTTE.**

The story provokes outrage among the audience about the brutal killing of a young
Tamil and connects it with the moral responsibility of every family to contribute to the
fight. The plot makes it very clear that the right thing for every Tamil family to do, is
to sacrifice one child to the struggle. The LTTE narrative thus fostered an increasing in
and out-group thinking while, at the same time, uniting Tamils of different caste, class
and religion against a common enemy.®®

Finally, the LTTE supported the foundation of student associations in which students
would talk about the discrimination against Tamils and how to react to it. The follow-
ing quote of a former member of the Student Organization of Liberation Tigers (SOLT)
summarizes well how many youngsters thought and felt when listening to and discus-
sing the LTTE narrative:

You know there was this Sinhala only act, we used to discuss about that, what is the
impact of this policy on Tamils. And because of this, we also thought about having a
separate homeland for us. Those days were completely disturbed. It was a restless life, we
were so frustrated and angry. And we were in a crucial age 17, 18, 19 years. This period is
very important, very energetic. We felt that we have to do something.®

As a result of the continuous exposure to the LTTE narrative, many young Tamils
began to see Sinhalese as their enemies and to believe that Tamils could never live in
peace in a state dominated by the Sinhalese majority.”” Moreover, many respondents
mentioned how they started to identify more with “their community”:

In the campaign they explained why the Sinhala state is destroying us. Why they are
killing us. This motivated me, I had such a grudge, these people are killing us. And they
said we have to support the fight. Then only we all will get freedom. This was another
reason why I joined. I thought if all Tamils are united we dont have to suffer like
that anymore.®®
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Spread through different channels, the LTTE narrative thus evoked resentment
among Tamils and thereby activated and deepened polarization between the two
communities, and, at the same time, strengthened in-group solidarity among Tamils.

Provoking Anger and Shame - Pushing Youngsters to Take up Arms

As already mentioned, the LTTE organized regular recruitment sessions in schools and
tutorials. Normally, LTTE recruiters would then talk about how Tamils had been
oppressed by the Sinhalese majority, about the importance to oppose this domination
and about the need to join.”” The LTTE thus used the interpretative frames to provoke
resentment as has been analyzed in the last section. However, in order to push young-
sters towards action, however, they shifted to motivational frames provoking anger and/
or shame. These frames were mostly detailed descriptions of atrocities committed
against Tamils by security forces. Moreover, in order to strengthen the impact of these
frames, they would not only be told in the form of narratives but the LTTE used videos
and movies to confront youngsters with visual material of atrocities.”” The LTTE was
very skilled in using modern technology for recruitment purposes. They had their own
video documentary unit that recorded all sorts of LTTE activities; footage that was then
used to produce movies and documentaries. Most of these films present the history of
the Tamil struggle against an oppressive Sinhala state in the form of an action movie
and were thus especially appealing to youth.”' Many of my respondents described how
they were hypnotized by these videos and anger and outrage they felt when watch-
ing them:

R:It [the movie] was about the atrocities by the military. Sometimes, they bombed school

and hospitals. These happened time and again.

I:And what did they say about the movie?

R:They said, this happened to Tamils and we cannot tolerate that, we have to fight against
it. And they would say that unless we dont destroy the forces and we establish a separate
state, our sisters and daughters or families cannot live peacefully. This are the points they
will mention and then they make us convinced that this is the only way. It was very
emotional you know. I had such a grudge. And I felt, I should go.”

LTTE recruiters thus provoked anger and outrage among students and channeled it
into action - the fight for a separate homeland for Tamils. Moreover, by presenting the
threat that the families of youngsters could be affected and that it is their responsibility
to protect them, LTTE recruiters personalized narratives and thereby increased the emo-
tional impact of the recruitment messages. The following description of a movie pro-
duced by the LTTE television station in 1993, called the dream of the motherland,
provides another example of how the provocation of anger combined with personalized
narratives aims to motivate youngsters to join the LTTE:

It starts by showing a happy family consisting of parents, a daughter and a son, the tiyaki
[martyr]-to-be. They are all happy sitting in the garden celebrating a birthday. They feed
each other with hands as signs of intimacy. They also have good relations with their
neighbours. The son takes the neighbour’s young daughter to school on his motor-bike.
One day the Lankan air force drops bombs on the school, and the boy can only take the
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body of his young friend to her parents. In his inner vision, he anticipates that this could
have happened to his own younger sister [tankacci]. He decides he will enter the squad of
Black Tigers.””

Apart from anger, LTTE recruiters also provoked shame in order to convince young-
sters that they had to go and fight. The following is an example of a popular poem the
LTTE used during recruitment sessions for girls that illustrates the use of shame
very well:

O sister

Where are you going?

Is it to the tutory?

Are you happy?

Study well and become a doctor

You will gain fame.

You must treat wounds on the body

Also the wounds of the earth.

Dont forget it.

Do you need education to carry a bier?

What is the use of having an education when you are a slave?
You must have self-respect my dear younger sister
Fight while studying

Study while fighting.”*

By ridiculing the girls ambition to become a doctor while she is living “like a slave”,
the poem evokes shame among young girls. While generally in Tamil culture youngsters
who excel in school are highly regarded in society, the LTTE portrayed studying as self-
ish and shameful. By contrast, taking up arms and fighting is portrayed as necessary if
youngsters want to maintain self-esteem. According to the messages conveyed by
recruiters, studying is useless as long the war is ongoing and, day by day, Tamils are
being killed by the Sri Lankan Army. Only once the war is over, can Tamils live peace-
fully and studying becomes worth the effort again.”> The message the LTTE conveyed
was thus again that fighting is the right thing for young people to do. Thereby,
recruiters tried to create a sense of responsibility among youngsters. Only if they go
and fight, they lead a respectful life. The following example of Mugil, a female LTTE
ex-combatant, shows how shame and a feeling of responsibility are channeled into con-
crete action. Mugil remembered that she had decided to join during a recruitment ses-
sion in school. LTTE recruiters asked her to perform to a song called Just twelve, she
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holds the rifle over her shoulder and after she had finished, one of the recruiters would
say “The song is about a twelve-year-old girl. You are thirteen.” After this performance
and the recruiters comment, Mugil felt ashamed and guilty and she was convinced that
she should contribute. The next day she went.”®

Moreover, LTTE recruiters often shared their own stories in order to make students feel
ashamed. In Jaffna, for example, the LTTE regularly organized so called “Students
Inspirational Weeks” where LTTE cadres talked about their personal decision to join the
LTTE: “I too once thought studies are important and put my heart and soul into it. I later
realized that liberation is far more important, so here I am.””” LTTE cadres thus motivated
youngsters to join by sharing their personal stories about how they themselves thought that
studying is very important but then realized that, as long as they are oppressed and attacked
by the military, it is more relevant to fight and achieve a separate state for Tamils:

When they deliver the speech they share their own experience what they were before and
what they are doing know. And then we thought they also sacrificed their parents, they
also left their parents so I should do the same.”®

The recruiters provoked shame by comparing their own willingness to fight with the
“unworthy” life of students. At the same time, they make young people think that if
they (LTTE cadres) can do it (fighting) they should and can do the same. The personal
narratives thus evoked a sense of moral responsibility and thereby increased the salience
of frames and motivated action.

The common recruitment sessions in school were, however, not the main recruitment
arenas; rather, LTTE recruiters used these sessions to find out which students were
potentially willing to join in order to focus on those in one-on-one talks after school
was over. Many of my respondents remembered how LTTE recruiters waited outside
after the propaganda sessions or they would approach them when they were hanging
around in streets and junctures and engage them in discussions. In their talks, LTTE
recruiters normally spoke about personal experiences or asked provocative questions in
order to arouse anger and shame in young Tamils and make them more willing to join.
Thesa remembered how, once, LTTE recruiters waited for her and some friends in a
juncture and confronted them with stories of how girls had been raped by the military
and other atrocities to provoke anger:

Among the girls, they would stress rape cases, what would arouse emotions and make
them join. In general they would focus on all the atrocities done by the military bombing,
shelling, murder, torture those kind of things.”’

Similarly, a University Teacher of Human Rights report describes how LTTE cadres
tried to make youngsters feel ashamed of not going and fighting while they themselves
sacrificed their lives and would still be willing to fight if they had not been injured:

Koorai, is a village with a population of Indian origin near which there is also an LTTE
unit known as the Young Leopards. Nearly every village has a recruitment centre. Several
of those manning these centres are tragic victims of the war who had lost limbs in the
course of fighting. There is now no possibility of a life for them outside the Movement.
They make passionate speeches to the young of the village waving their truncated limbs
challenging the others to sacrifice themselves as they had. They evoke a mixture of pity,
horror and shame in others. "If you do not want to go and fight the Sri Lankan forces,
give me your arm or your leg. I am itching to go back and fight", they would say.*’
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Finally, LTTE recruiters not only created anger and shame but were careful to com-
plement the recruitment sessions with stories and/or movies about the affective ties
between LTTE cadres and successful battles in order to evoke hope and pride among
youngsters. For example, LTTE recruiters would screen a video of the LTTEs victory at
Elephant Pass®’ and then frame it as one of the worlds most remarkably military feats
in order to create hope and a desire among students to be part of a glorious fight.*”
Finally, the mere presence of LTTE cadres with their uniforms, arms and motorbikes,
as well as the team spirit among cadres would evoke pride in many youngsters as well
as the desire to be part of the movement themselves:

When I saw all these cadres, LTTE girls especially. who were in LTTE, we were only
trained to cook. We only knew to light the cooker but when I saw these girls, they were
able to carry heavy artilleries, they were able to handle them equally to boys. Women, they
did the same things, they used the very heavy weapons also not only the small ones. When
you use them, it will push you behind, so you had to be very strong. It was really
impressive to see that.*

It was thus the combination of anger and shame with pride about the devotion and
the skills of LTTE members and the hope to contribute to a better future for their com-
munity that proved most effective to motivate youngsters to join.

Discussion and Conclusion

The empirical analysis showed that the LTTE strategically used emotions in order to
recruit fighters. Moreover, combining different types of frames with the emotions they
are likely to provoke, and with the mechanisms through which they facilitate recruit-
ment, helped to better capture how different emotions are created and how they impact
mobilization. More precisely, two combinations of frames, emotions and mechanism
proved to be relevant to help understand recruitment.

First, the LTTE used interpretative frames to depict the conflict as one between an
oppressed minority and an oppressive majority and thereby provoked resentment
among Tamils. Once provoked, resentment reinforced the message transmitted by the
narrative and, at the same time, deepened polarization between the two communities.
Tamils began to see the Sinhalese as their enemy and increasingly accepted violence as
a necessary mean to change existing power relations. Second, motivational frames were
used to evoke anger and/or shame among students and push them to concrete action.
LTTE recruiters used videos and stories to expose youngsters to the atrocities commit-
ted against their communities in order to provoke anger. Or they evoked shame by por-
traying the lives of young people as comfortable and selfish and comparing their
selfishness with the readiness of LTTE cadres to leave family and education behind and
sacrifice themselves for their community. By provoking these emotional responses
recruiters made youngsters believe that they and their immediate families could be
affected and that it is their responsibility to protect them and join the fight. Moreover,
pride about the LTTEs fighting capacity and the commitment shown by LTTE cadres,
as well as hope that victory is possible, reinforced the impact of anger and shame and
thereby the motivational impact of action frames.
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Apart from stressing the role of emotions in recruitment in general, my analysis
points to the relevance of interactions of different emotions. LTTE recruiters succeeded
in provoking emotions through the display of atrocities against Tamils, at least partly,
because they could tap into resentment already felt by many Tamils. They identified
with the people attacked in the videos because they interpreted the attack not as one
against some unknown people but as an attack against their own community and it is
through this association that they then felt anger about the atrocities. Provoking anger
in combination with resentment might thus be particularly effective in mobilizing peo-
ple into collective violence.

However, it is important to note that the effectiveness of the LTTEs recruitment
strategy did not depend on emotions only. Or to put it differently, the resonance of
frames to provoke emotions and trigger action depended on other factors. Most
importantly, the majority of my respondents had no experience with Sinhalese; the
only contact they had was with the Sinhalese army, either through intense bombing
campaigns and shelling, or through personal experiences of displacement, checkpoints
and death.** It was therefore empirically verifiable that “the Sinhalese are attacking
Tamils”. This contributed to the credibility of frames and the likelihood of an emo-
tional response. Moreover, the respondents family situation and/or the experience of
poverty were additional factors that - combined with the motivational effect of
recruitment campaigns - affected respondents decision to join. And finally, it is
impossible to analyze recruitment during war without paying attention to the influ-
ence of power.®” Due to the fact that the LTTE was controlling most aspects of civil-
ian life in the territories it controlled, LTTE recruiters naturally exerted pressure on
students to comply with their expectations. Moreover, many students admired LTTE
cadres and their readiness to sacrifice their lives for their community; LTTE recruiters
thus had a certain status among youngsters. This would definitely help to make
recruitment frames more credible, especially those focused on provoking shame
among students for not being ready to join.*® It was thus not only the use of emotions
that affected the effectiveness of the LTTEs recruitment strategy. Other factors, such
as power relations between LTTE recruiters and young Tamils, the resonance of
frames with the everyday experience of the youth and especially their vulnerability
due to socioeconomic and family backgrounds, were equally relevant to explain why
some young Tamils eventually joined while others did not.

By highlighting the role of emotions in recruitment, this article doesnt deny the rele-
vance of other factors that the literature has identified as relevant to understand why
people decide to join armed groups. Rather, it suggests that they are insufficient to fully
explain participation processes and points to the need to analyze how emotions influ-
ence these other factors. For example, works focusing on how collective incentives, such
as a common identity, shape participation processes would benefit from including emo-
tions into their analysis, as emotions play a central role in building and maintaining
affective ties between group members.

The insights gained through combining frames, emotions and mechanisms could
inform future research on all forms of violent and non-violent collective action. First,
combining different types of frames with specific emotions and mechanisms might help
scholars to clarify the role different emotions play in dynamics of collective action. It
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allows scholars to disentangle how the emotions are evoked, through what kind of
frames, and how, through what kind of mechanism, they affect individuals willingness
to participate. Secondly, a similar analytical framework could be used to better under-
stand the relevance of emotions in other dimensions of collective action. Scholars could,
for example, analyze how different frames, emotions and mechanisms interact to create
and sustain collective solidarity and/or maintain the discipline of existing members and
thereby clarify the role emotions play in fulfilling these different movement tasks.
Thirdly, frames are not the only means armed groups can use to evoke emotions. For
example, scholars interested in tactics used by collective actors could focus on how dif-
ferent tactics, such as rituals, are used to provoke different sorts or emotions and acti-
vate different mechanisms which contribute to the recruitment, sustained participation
and support for collective action.
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